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ABSTRACT 
The Presence and Treatment of Literary Texts in Primary-School EFL Textbooks 
The subject of this MA thesis are the literary texts included in EFL textbooks for primary 
schools and their treatment. Through the last one hundred years, literature has played various 
roles in language teaching. In the beginning, the goal was to teach students to read literary texts, 
and now the goal is their communicative competence. The benefits of using literature in EFL 
classroom include higher motivation, the authenticity of materials, cultural enrichment, 
language enrichment and personal involvement of students.   
I analyzed seven EFL textbooks for the 8th grade, and six EFL textbooks for the 9th grade of 
primary school. The aim of this thesis was to confirm or refute two hypotheses, the first 
hypothesis being that the textbooks would contain very few or no literary texts at all, and the 
second hypothesis that the most literary text included in textbooks would be used as a way of 
teaching the language. The results show that literary texts are still scarcely included in 
textbooks, and are mainly used as a way of language teaching. 
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IZVLEČEK 
Prisotnost in obravnava književnih besedil v osnovnošolskih učbenikih za angleščino 
Predmet obravnave magistrskega dela so leposlovna besedila, vključena v učbenike  angleškega 
jezika za osnovne šole. V zadnjem stoletju je imela literatura v poučevanju (tujih) jezikov veliko 
različnih vlog. Na začetku je bil cilj naučiti učence branja književnih besedil, danes pa je cilj 
doseči sposobnost sporazumevanja v tujem jeziku. Pozitivni učinki uporabe leposlovnih besedil 
pri poučevanju angleščine vključujejo večjo motivacijo, avtentičnost gradiv, kulturno in 
jezikovno bogatenje ter osebna vključenost učencev. 
Analizirala sem sedem učbenikov angleškega jezika za 8. razred ter šest učbenikov za 9. razred 
osnovne šole. Cilj naloge je bil ovreči ali potrditi prvo hipotezo, ki trdi, da učbeniki angleškega 
jezika vsebujejo malo ali sploh nobenih leposlovnih besedil, in drugo hipotezo, ki pravi, da je 
večina leposlovnih besedil, vključenih v učbenike, namenjena poučevanju jezika. Rezultati 
kažejo na to, da so leposlovna besedila v učbenikih angleščine še vedno bolj izjema kot pravilo 
ter da se najpogosteje uporabljajo kot sredstvo za poučevanje jezika. 
 
Ključne besede: literatura, učbeniki za pouk angleščine, poučevanje angleščine, leposlovna 
besedila, osnovna šola 
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1 
Introduction 
The aim of this thesis is to research the inclusion of literary texts in primary-school EFL 
textbooks, in particular for the 8th and 9th grades, and the way the literary texts are used and 
exploited. 
Oster (1989, in Skela, 2014: 116) argues that research has shown very clearly the importance 
of literary texts in the EFL classroom. Literature provides many benefits for students – 
motivation, authenticity of the material, cultural enrichment, language enrichment, personal 
involvement. And even though there has lately been a revival of literature in teaching, the 
EFL/ESL primary-school textbooks used in Slovenia contain very few or no literary texts at all. 
In the dissertation, I take a look at the EFL textbooks for the 8th and 9th grades, used in Slovenian 
primary schools and analyze the number of literary texts included in these textbooks, and how 
these texts are dealt with pedagogically. 
In the theoretical part of my MA thesis, I describe what literature is, why teachers should use 
literature, and the positive effects it can have on students – on their language, motivation, etc. I 
also write about the decline of literary texts for teaching purposes and their revival in recent 
years. 
In the second, empirical part I analyze some of the textbooks for 8th and 9th grades, used in 
Slovenia. I specifically look at the number of literary texts included and the way these texts are 
used and exploited.  
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1 What is Literature 
The first question that arises when dealing with literature is what literature actually is; i.e. what 
is considered to be literature. Maley (2001: 180) explains that traditionally literature was seen 
as “best writing produced in a given language or society, and this collection of ‘approved’ works 
has constituted the literary canon deemed by authority to be fit to study”. Even today many 
institutions use syllabuses that contain traditional works, such as Beowulf, or works written by 
famous writers known all over the world, for example Shakespeare, Virginia Wolf, Jane Austen, 
etc., and therefore often exclude works written by “any writer who is not yet safely dead” (ibid.). 
Maley (ibid.: 181) further argues that this classical canon has been attacked in the post-modern 
age, and now includes works of feminists and gays, special genres such as detective fiction and 
horror, and the new literatures of developing countries. Even further widening of the field has 
occurred “through the recognition of the widespread occurrence of literary devices – such as 
parallelism, rhyme, rhythm and metaphor – in texts which were not even written as literary texts 
– such as advertising copy, graffiti and public notices”.   
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2 Historical overview of literature in language teaching 
Literature has played diverse roles in language teaching through different historical periods. 
Kramsch and Kramsch (2000: 553) explain that literature “has been used for the aesthetic 
education of the few (1910s), for the literacy of the many (1920s), for moral and vocational 
uplift (1930s–1940s), for ideational content (1950s), for humanistic inspiration (1960s–1970s), 
and for providing an authentic experience of the target culture (1980s–1990s)”. 
2.1 Grammar-translation Method and Direct Method, 1900–1914 
During the era of the Grammar-translation Method, literary texts were extremely important, 
moreover, they were its staple. However, literary texts were not used for their literary value but 
rather for language analysis. The Grammar-translation Method was the preferred method of 
language teaching until 1914 (and beyond). It was focused mainly on solving translation 
problems while the direct method was targeted at oral expression (Hall, 2005: 53).  
2.2 1916–1918 
In this period, literature was the main source for language teaching. Back then, studying a 
language meant studying its literature, which is evident from the great influence of German 
thought on American education. Julius Sachs, a professor at Columbia University, was a 
supporter of “a text-based” or a “reading approach” which was directed against the Direct 
Method as well as the Grammar-translation Method, and stressed the importance of literature’s 
moral educational value (Kramsch and Kramsch, 2000: 554). 
Until 1918, the aim of teaching literature was to “counteract American materialism and 
pragmatism” (ibid.: 555). During the last two years of the WW1, many themes associated with 
the teaching of literature in the 20th century emerged – “reading for content versus reading for 
form and style, the moral value of literature, the cognitive and cultural benefits of a literary 
education, and literature as embodiment of national pride” (ibid.). 
 
2.3 From about 1918–1929 
Literature became the main source of reading material for language teaching.   
In this period, some tried to replace “grammar/translation pedagogy of Greek and Latin by 
means of a method that developed speaking ability through ‘direct’ association with concrete 
objects and actions” (ibid.: 556).  
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By 1922, literature became a means of spreading social and political agenda. Teaching 
languages via literature was considered democratic as everyone could afford to buy a book but 
not everyone was able to travel abroad. All scholars agreed about the immense value of reading 
literature (ibid.: 556). However, the main aim of literature in the 1920s was to make the study 
of foreign languages more attractive (ibid.: 560). 
2.4 Literature as moral and social education: 1929 – 1945 
Due to the influences of social sciences in the 1920s and the sciences of education in the 1930s  
reading became the main aim of that was no longer connected with literature, and literature 
became only an additional reading material. Bluntly said, in the 1930s literature became merely 
a tool for the acquisition of basic literacy skills (ibid.: 560).  
In 1929, Colman’s report, The teaching of modern languages in the USA, was published. In his 
paper Colman argues that reading is the most useful way of learning and using foreign 
languages. This led to a national debate about approaches to reading: “through translation, 
through speaking, or through reading strategies”. During the war the approach to reading 
through translation became less influential, and the field became divided between learning how 
to read through speaking and through enhanced reading strategies. During this period, many 
scientists studied different approaches to reading (ibid.: 560).  
During the WW1, the main aim of reading became focused on retrieving information and 
content, and the study of literature became less important. In contrast during the WW2, 
literature offered an escape from the dreaded everyday life and was seen as a moral compass 
(ibid.: 560). In America, the study of literature was heavily influenced by the politics and the 
economy, and its main aim was to educate students about democracy (McGee 1942, cited in 
Kramsch and Kramsch, 2000: 562).  
 
2.5 Literature as content and entertainment: 1945–1957 
During this period, literary texts in foreign language education were used only for advanced 
level learners that acquired their knowledge of the language via the audio-lingual method 
(Kramsch and Kramsch, 2000: 563).  
Authors in Modern Language Journal stress that language acquisition should be connected to 
everyday life as much as possible. Therefore, literature did not play an important role in 
language teaching, moreover, teaching literature was justified only due to its links to culture. 
In the 1950s, literature presented a medium to understating different points of view. In the 
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second half of the 1950s the main focus, once again, became speaking, and literature was put 
aside due to the lack of “international crisis” that would require students to read foreign 
literature (ibid.: 563). 
2.6 Literature as Humanistic Practice 
Language teaching drew ideas from other disciplines, also from “humanistic psychology, and 
was the focus of creative ideas and humanistic practices”. Pedagogic practices increasingly 
labeled literature as not important, with its only value being connected to teaching cultural 
aspects (ibid.: 565).  
The teaching of languages was based on aural and oral drills, that is why the teaching of 
literature was even more excluded form language teaching. In the 1960s, the literary pedagogy 
was mainly focused on the classics, but that did not sit well with the American students as they 
believed reading the classics took up too much of their time, and did not allow for them to 
develop their own critical opinions. (ibid.: 565).  
The lack of students in foreign language courses led to an increase in interest for literary 
pedagogy. Many scholars even opted for the use of other artistic media, such as “painting, 
music, film or theatre to create a synesthesia of meaning from which the readings of literature 
could benefit” (ibid.: 565). 
2.7 Literature as Authentic Text: 1979–1990 
In this period, due to the rise of communicative teaching, literary texts became classified as 
authentic texts. Literature was rather important for “vocabulary acquisition, the development of 
reading strategies, and the training of critical thinking” (Kramsch and Kramsch, 2000: 267). 
There was a general movement towards communicative proficiency, and literature played a part 
by providing culturally authentic texts. In other words, the main role of literary texts in 
education was to develop understanding and empathy towards foreign cultures. However, some 
scholars insisted that literary texts should be adapted for students’ proficiency levels, but all 
agreed that students should be reading for meaning and texts should relate to their experiences 
as well as cognitive processes (ibid.: 268).  
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3 Approaches to Language Teaching and Literature 
Throughout the search for the best method for language teaching quite a few approaches have 
been developed, such as the Grammar-translation Approach, the Direct Approach, the Audio-
lingual Approach, the Cognitive Approach and the Communicative Approach. So, in this 
chapter, we look at the role of literature within different teaching methods and approaches. 
3.1 Grammar – Translation Approach 
Chastain (1988: 86) argues the main reason for using the Grammar-translation Method in the 
1930s, 1940s and 1950s was to prepare students to be able to study and read literature. Other 
aims included better understanding of the native language and the ability to cope with difficult 
learning situations and materials. In order to achieve these goals, students needed to acquire 
knowledge of grammar and vocabulary. Grammar was taught via methods of explanation and 
vocabulary items that students had to memorize and those were usually written somewhere in 
the chapter. In addition, students were obliged to do numerous translation exercises. There was 
a constant comparison of the first and the second language. Oral communication was not as 
important at the time, and students did not have many opportunities for listening and speaking 
during the class due to the fact that most of the learning process was made of reading and writing 
exercises. The class usually spent much of the time talking about the language instead of really 
using it. Not much attention was focused on developing communicative competence as much 
of the learning was done via reading and writing exercises (Chastain, 1988: 86–87). 
3.2 Direct Approach 
The Direct Approach was established as a reaction to the Grammar-translation Approach, which 
failed to produce communicatively competent speakers. This approach prohibited the use of the 
native language, lessons opened with dialogues and anecdotes. The teachers had to be native 
speakers or at least have nativelike proficiency in the language they were teaching. The meaning 
was explained via actions and pictures. Grammar, as well as the target culture, were taught 
inductively; in addition, literary texts were used and read solely for pleasure and were not 
analyzed grammatically (Celce-Murcia, 1991: 11).  
3.3 Audio-Lingual Approach 
The Audio-Lingual Approach had a huge influence on language teaching from the 1950s to the 
1970s. Learning was seen as “a process of changing behaviors through the use of external 
reinforcement to train learners to give conditioned responses to selected stimuli” (Chastain, 
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1988: 87). Due to the conceptions of this behavioristic model of learning, learning was not seen 
as a mental process anymore, but rather as a mechanical one.  
Immensely important were the mimicry-memorization method and pattern drills. Students 
memorized dialogs and practiced oral pattern drills before being presented with a grammatical 
explanation. Descriptive linguists stressed the importance of oral practice, saying that listening 
and speaking needed to be mastered before written skills. The main reason for using this 
approach was to help students gain the ability to use the language automatically and 
unconsciously just as native speakers do (ibid.: 87–88). 
3.4 Cognitive Approach 
The Cognitive Approach began gaining a more important role in language teaching during the 
peak time of the Audio-Lingual Approach. Eventually, cognitive processing became a basis for 
language teaching. Cognitive definition of language learning states that learning is the 
perception, acquisition, organization, and storage of knowledge in such a way that it becomes 
an active part of the individual’s cognitive structure. Language is seen as a creative 
communication governed by rules, and the central role is assigned to the learner.  The teacher 
has to prepare and organize materials in such a way that will be meaningful to the learner. To 
be able to do that the teacher has to take into account students’ previous experience and 
knowledge. The main aim of this approach is to “develop students’ competence to the point at 
which they can formulate their own replies to previously unmet language situations”. The 
materials in a cognitive textbook are organized in such a way that the learner goes from 
comprehension to competence, and then to a level of functional performance skills. All four 
skills are introduced approximately at the same time, however, comprehension activities must 
come before productive activities, meaning listening and reading must precede speaking and 
writing. All in all, the teacher must organize the learning process so that students will be able 
to acquire, organize and store knowledge rather than develop automatic responses (Chastain 
1988: 89–92). 
3.5 Communicative Language Teaching 
Communicative approaches to language teaching are based upon the idea that students ought to 
find the meaning by themselves, by doing things with a language in authentic contexts, and 
emphasize the importance of meaning and personalization for learners as well as the use of 
authentic materials. This movement led to the revival of literature in language classrooms as a 
part of the integration of language, literature and culture (Hall, 2005: 51–55).  
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Literature had various roles in different periods and with different methods. Firstly, it formed 
an important part of traditional language teaching approaches, later on it lost its popularity in 
ELT classrooms as the main goal of language teaching and learning became the functional use 
of language. However, there is a present revival of literature in ELT classrooms due to many 
benefits it brings to the students. For example, it provides motivational and authentic material 
as well as rich linguistic input. 
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4 Literature in ELT Classroom 
4.1 Literature as a resource for language teaching 
Bassnet and Grundy (1993: 1) believe the division between the teaching of literature and the 
teaching of languages should not exist. They argue that some language teachers think literature 
is not important for their students who need practical text and not works of art, and believe that 
this attitude is not appropriate and should be changed: 
As the reader explores literature, so not only do new worlds open up in the imagination, but new 
layers of language used and new examples of linguistic dexterity are exposed. When I read 
Shakespeare it should not be because he is regarded as a master, but because his skill in using 
language is a pleasure to be enjoyed.   
Bassnet and Grundy (1993: 3) 
Bassnet and Grundy (ibid.: 3) do not argue that analysis and paraphrase are not important, but 
they believe that the best way to learn how to write is via reading and vice-versa.  
They (ibid.: 7) also suggest that by looking at the works of the best authors students can get a 
better idea of what they will be able to do with the language they are studying right at the 
beginning of their studies. “When we teach literature, what we are actually teaching is highly 
skillful language usage, and as we read literary texts we can study the ways in which a craftsman 
can shape language and make it richer and more powerful (ibid.: 7).” Bassnet and Grundy (ibid.: 
8) thereby insist that literary practice as well as working with texts ought to be frequently 
included in second language acquisition.  
 
4. 2 Benefits of using literature in language classroom 
There are many possible benefits of using literature in the EFL class, as Ghosn (2002: 172) 
points out: 
While the traditional, carefully structured materials might be appropriate in cases where the aim 
is to provide exposure and enrichment, they may not be the best choice where the goal is to 
prepare children for English-medium instruction in the general curriculum. Traditional ELT 
materials may fail to provide adequate support for development of L2 academic literacy. 
Carefully selected children’s literature, however, offers an alternative, motivating medium for 
foreign language acquisition.  
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(Ghosn, 2002: 172) 
4.1.1 Motivation 
Lazar (1993: 15) states that because literature is valued all over the world, students may feel 
really proud when they work with and understand authentic literary texts. Literature can be an 
extremely motivating medium when selected wisely as children are naturally drawn to stories 
(Ghosn, 2002: 172). Using literature also encourages students to think about a topic from 
different perspectives, which consequently affects their personal growth. Lazar (1993:15) 
argues that “if students are familiar with literature in their own language, then studying some 
literature in English can provide and interesting and thought-provoking point of comparison.” 
By reading literary texts students are exposed to new and often complex uses of language, and 
it might be more motivating to read an actual novel or short story as the story would be more 
interesting to the students than “the pseudo-narratives frequently found in course books” (Lazar, 
1993: 15). However, novels and short stories are not the only literary works that can be used. 
Another wonderful source of motivation are plays as well as poems. Plays “may engage 
students in complicated adult dilemmas”, and poems might provoke “a powerful emotional 
response from students” (Lazar, 1993: 15). When teachers carefully choose the materials, they 
can make the students feel like what they are doing in the classroom is relevant for their own 
lives.  
However, in my opinion, literature cannot always be motivating for every student. Many 
students do not like to read in their native language, so reading in a foreign language may 
present an even greater discomfort. Therefore, we should keep in mind that even if we choose 
the literary texts wisely some of the students will not feel motivated by literature at all. 
Nonetheless, some might be more motivated, and if only one student in the classroom decides 
to read a book or two in English our goal has been achieved.  
4.1.2 Authentic material 
According to Collie and Salter (1987: 6), literature is authentic material which means that it is 
not designed for a specific task. Nowadays textbooks contain a lot of authentic materials among 
which are not only cartoons, timetables, menus, and magazine articles, but also literature. When 
the students acquire the “survival level” of language knowledge, literature becomes very 
important. By exposing students to literary texts, they gain a lot more than just vocabulary and 
grammar knowledge. Literature uses language at its finest, and is therefore a wonderful medium 
for “vocabulary development in context” (Ghosn, 2002: 173). In addition, students learn a lot 
of new things about a certain culture and get acquainted with many different “linguistic forms, 
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uses and conventions of the written mode: with irony, exposition, argument, narration, and so 
on” (Collie and Salter, 1987: 6).  
However, it is important to know that many EFL textbooks for primary-school include literary 
texts that are shortened and/or simplified. In my opinion, it is better that a textbook includes a 
shortened and/or simplified version of a literary text, even if it is not 100% authentic and is 
adapted for the students’ level, than if it does not include any literary texts at all. Students still 
get some kind of language and cultural input, and have the opportunity to get acquainted with 
some of the literary works of the language they are studying. 
4.1.3 Cultural enrichment 
Every language has its culture; ergo students’ culture often differs from the culture of the 
language they are studying. By incorporating literature into our classes students get more insight 
into the country of the language they are studying. Carter and Long (1991: 2) argue that 
literature helps students broaden their horizons of knowledge about other cultures and 
ideologies. However, there is a thin line between fact and fiction. Not all novels and other 
literary works represent an actual history or culture of a target language. “Some novels, plays 
and short stories may achieve the illusion of representing reality, but they are, in the end, works 
of fiction” (Lazar, 1993: 16). Lazar (ibid.) also states that students can sometimes dangerously 
assume a novel represents the current society, when it is really just a society from a specific 
historical period and it has nothing to do with the today’s society of the target language.  
English is a global language, and therefore is used as a first, second, and foreign language. 
Literary texts in English reflect “rich and fascinating diversities of our world” (ibid.), and this 
means that literary texts are written by authors from many different cultures all around the 
world. Lazar’s point encourages future teachers to tell students that literature written in English 
does not come solely from Britain, but from all over the world. Students can think about all the 
cultures that use English as their first or second language. Lazar claims that reading literature 
in English encourages students to gain a broader knowledge of the social, political and historical 
events described in a literary work. Literature can also provide a context for specific situations, 
and bring students a lot of useful knowledge about how the members of a society “describe or 
evaluate their experiences” (Lazar, 1993: 17).  
Students should not just accept cultural aspects of literature but rather have to be encouraged to 
critically evaluate literary texts and their representation of culture of the target language  
(ibid.: 17).  Literature usually contains a lot of cultural information and thereby represents a 
wonderful source of culturally colored knowledge for the students (Collie, 1987: 6).  
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4.1.4 Language enrichment 
Collie and Salter (1987: 6) stress that one of the advantages of using literature in a language 
classroom is definitely language enrichment. Students can acquire a lot of authentic vocabulary 
via literature; however, some may argue that the vocabulary acquired via literature is not useful 
for students even though it is authentic. Collie and Salter (ibid.: 6) also argue that literary 
language is not used in daily life, so it is not useful. However, Lazar (1993: 17) points out that 
extensive reading in English done outside the classroom may be very challenging for younger 
students, while higher level students may gain a lot of knowledge simply by reading a novel or 
a story. Lazar (ibid.:17) states that “the reading of literature then becomes an important way of 
supplementing the inevitably restricted input of the classroom.”  
4.1.5 Personal involvement 
The learning process is often too mechanic and analytical but using literature in language 
classroom offers a great opportunity to engage students. The readers are often drawn to the 
story, they want to know what happens to the characters, how the story ends, so they become 
emotionally involved and drawn into this fictional world. The language and its functions are 
not the most important anymore, but rather have a secondary meaning. In order for that to 
happen the story must be appealing, vivid and interesting for the students. This kind of 
involvement and reader’s experience have a positive effect on the language learning process. 
However, it is important to point out that choosing the right literary text is of key importance 
(Collie and Salter, 1987: 7). Lazar (1993: 17) also points out that if students are asked to express 
their personal ideas, thoughts about a certain text in English, they become more confident about 
their language skills and are able to compare the values and traditions from the text with their 
own. 
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4.3 The main aims of using literature in a classroom 
While using literature in a classroom has many beneficial consequences, it is also important to 
know with what aims in mind teachers use literature in their classroom.  
Teachers should teach students to read not only for some practical purposes such as obtaining 
specific information but also in terms of analyzing a text’s symbolical and philosophical 
meaning. Possibly students have already acquired this kind of literary competence in their 
native language, and the teacher will only have to transfer their skills into a foreign language 
(Lazar, 1993: 3). 
Literary texts can be referential, meaning language is only informational, or representational. 
The representational literary texts include students, they engage them personally and 
emotionally as well as cognitively. In this respect representational literary works encourage 
students to use their imagination, become more creative and emphatic to others. In addition, 
they also provide an opportunity for students to learn about literary devices that occur in other 
genres (Teaching English).  
Lazar (ibid.) also states that literary texts are very important with regards to raising moral and 
ethical concerns in the classroom, and adds “the tasks and activities I devise to exploit these 
texts should encourage our students to explore these concerns and connect them with the 
struggle for a better society”. Literature plays an important role in educating a whole person. 
Gilroy and Parkinson (1996; cited in Skela, 2014: 117) point out that it “involves learners in a 
personal way, giving them an opportunity to express themselves, stimulating the imagination, 
developing critical abilities and increasing emotional awareness”.  
It is extremely important that teachers choose texts which students can connect to. However, 
literary canon includes many works students have trouble connecting with as they are irrelevant 
to their lives and interest. In this case, teachers should feel free to use texts which they think 
will be appropriate for their students. Furthermore, forcing students to read such texts they 
cannot connect to can increase students’ sense of frustration and inferiority (Lazar, 1993: 3). In 
my opinion, not every text the teacher chooses is appropriate or interesting for every student, 
however, the teacher should always try to choose the texts that may be appealing for the 
majority of students even though it may be an impossible task. 
Another aim is to help students to find many different meanings in a text, but in order to do so 
students often need some help and guidance from their teacher (ibid.). This helps student to 
form their own opinions and arguments to support them. There is no such thing as only one 
right interpretation, so teachers should allow their students to come to their own conclusion. 
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This is a great and very efficient way to promote discussion, controversy and critical thinking 
in the classroom (ibid.). 
Literature, as an incredibly powerful medium, has the ability to elicit a number of different 
emotional responses, and by using it in our classroom the learner is involved as a whole person, 
which can encourage students to express their own opinions, feelings and reactions (ibid.). 
And lastly, if students read literary works that are interesting to them and they can relate to, 
they will more likely continue reading the work at home. By showing them that literature can 
be fun, teachers can excite them about reading, and some of their students will definitely read 
even more than what is required (ibid.). However, I must point out that not every student will 
be excited by reading, but teachers should still try to incorporate at least a few literary works 
into their classes as the benefits literature brings into the classroom are many and immensely 
important.  
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4.4 How to use literature in a classroom? 
Activities used in a classroom mostly belong to one of the two categories. They can either focus 
on the linguistic analysis of the text or “act as a springboard for a variety of language activities, 
including discussion and writing” (Maley, 2001: 183).  
The language-based approach focuses on the linguistic aspect of the text. Its supporters believe 
that it helps students to improve their knowledge and proficiency in English. When using a 
language-based approach teachers use literature for language proposes (Lazar, 1993: 27). The 
propose of using a literary text is for the students to find certain linguistic features  
(Skela, 2014: 6). 
The cultural model is a way to present different concepts and ideas to students via a text. 
Students learn about different ideas and “patterns of thought”, which they, later on, compare to 
their own. This model does not usually directly focus on language features of the text which is 
why most EFL teachers do not use it in their classrooms (Skela, 2014: 6). However, this model 
is extremely important as Carter and Long say it “enables students to understand and appreciate 
cultures and ideologies different from their own time and space, […] (1991, cited in Skela, 
2014: 6). 
The personal growth model tries to join both the language and the cultural model, and at the 
same time “encourage more student interaction with the text”. Students are not just passive 
listeners and/or readers, but are encouraged to express and develop their own opinions (Skela, 
2014: 119).  
However, everything is not as easy as it may see at first glance. Teachers can be faced with 
many difficulties when using literary texts in their classrooms. When teachers are selecting a 
text they want to use in their classroom they have to bear in mind if the text is relevant to their 
students’ lives and if it will interest them, and at the same time they have to think about the 
level which is appropriate for their students’ level of comprehension. In addition, teachers 
should consider the length of a literary texts as shorter texts may be easier to use within the 
limited time, but longer texts “provide more contextual details, and development of character 
and plot” (British Council, TeachingEnglish1). On the other hand, there are also factors of 
cultural difficulty and appropriacy. The literary text should be understandable for the students 
and at the same time the content of the literary text should not offend any of them. 
                                                 
1 https://www.teachingenglish.org.uk/article/using-literature-introduction 
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Duff and Maley (2007, cited in British Council, TeachingEnglish2) stress the importance of task 
difficulty as well as text difficulty. If the text is easy, the teacher can decide to accompany it 
with an easy or more difficult task, and if it is difficult, the teacher can add an easy or difficult 
task depending on the students’' level of language knowledge.  
All in all, when teachers do decide to use literary texts in their classroom they have a lot of 
work on their hands. From selecting a literary text that is appropriate, motivating and students 
can refer to all the way to creating the tasks that are neither too difficult nor too easy for the 
students’ level of language knowledge.  
  
                                                 
2 https://www.teachingenglish.org.uk/article/using-literature-introduction 
17 
4.5 Criteria for selecting literary texts 
Selecting literary texts can present quite a challenge for many language teachers. Collie and 
Salter (1987: 6) suggest that teachers ought to keep in mind the “needs, interests, cultural 
background and language level” of their students. Furthermore, they point out that a literary 
text should spike the students’ interest and provoke positive emotions. Collie and Salter (1987: 
6) state if a literary work is “meaningful and enjoyable, reading is more likely to have a lasting 
and beneficial effect upon the learners’ linguistic and cultural knowledge”. Therefore, one of 
the most important criteria for selecting literary texts is relatability of the text itself. Students 
should be able to relate to the text through their life experiences, emotions or dreams (ibid.). 
However, Lazar (1993: 52) points out that applying these criteria is not always as simple as it 
sounds. Every class consists of a number of students, and their interests and hobbies vary. 
Therefore, not every literary text chosen by their teacher will be appealing, relatable and 
enjoyable for every student (ibid.). In the following paragraphs I will take a closer look into 
three criteria for selecting literary texts: the students’ cultural background, the student’s 
linguistic proficiency, and the students’ literary background. 
4.5.1 The students’ cultural background 
When selecting texts teachers should keep in mind their students’ cultural background, how 
“their social and political expectations will help or hinder their understanding of a text” (Lazar, 
1993: 53). Another thing to consider is how much background a teacher needs to present to the 
students in order for them to understand the basic meaning of the text. However, Lazar (ibid.) 
also points out that the texts which many feel very remote in time and place can still be 
interesting for students all over the world. This is possibly due to the fact that “they touch on 
themes which are relevant to the students, or they deal with human relationships and feelings 
which strike a chord in the students’ own lives” (ibid.). More than that, many students are 
genuinely interested in other cultures and enjoy studying literature because it offers them an 
insight into a society of a language they are studying (ibid.). 
4.5.2 The students’ linguistic proficiency   
Another slightly more complex criteria to keep in mind when selecting literary texts is the 
students’ linguistic proficiency. Even if students do not have any trouble communicating in 
English, they might have difficulties when it comes to a certain text simply because it “departs 
from the usual norms of the language use” (Lazar, 1993: 53). This includes many archaisms, 
rhetorical devices and metaphors, or dialects or register of a highly specialized field. Lazar 
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(ibid.: 53–54) stresses that in order to ensure the students will enjoy the text teachers should 
ask themselves the following questions. 
1. Are students sufficiently familiar with the usual norms of language use to recognize 
when these are subverted? 
2. How much of the language in the text will students be able to infer? 
3. Will students find it useful and enjoyable to study the text, or will they feel demotivated 
by the difficulties of the language. 
4. Even if the language of the text is extremely difficult, will students be motivated by 
other factors to study the text? 
5. Is the language of the text too specialized to be relevant to the type of language the 
students require to learn on the course? 
4.5.3 The students’ literary background 
Lazar (1993: 54) states that many students have surely studied literary texts within their native 
language and may already have a level of literary competence which will help them when 
dealing with a literary texts even if their linguistic knowledge is limited. However, the students 
with a high level of linguistic proficiency and low level of literary competence may understand 
every single word, but have difficulties making sense of a text. Furthermore, Lazar (ibid.) 
stresses “when choosing texts to use with students, therefore, we should look not only at the 
grading of the language in the text, but at its specific literary qualities and whether our students 
can navigate their own way through these”. 
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4.6 When should we expose our students to authentic literary works? 
Some scholars believe that younger students should not be exposed to authentic literary texts 
as due to their lack of knowledge of grammar and vocabulary they will not be able to 
comprehend the texts. In her article Using Literature at Lower Levels, Lazar (1994) discusses 
whether authentic literary works can be used with elementary or lower intermediate students. 
Lazar presents the first problem that consists of vocabulary, grammatical structures, and syntax 
that are often considered too complicated for lower level students as they may not be able to 
understand the text and the vocabulary itself might reveal to be too difficult or even 
inappropriate. Another frequently discussed issue is related to the literary competence of the 
students (Lazar, 1994: 115). Students at lower levels are not always able to understand the text 
in such way to be able to provide valid interpretations, and even if they do interpret the text in 
the right way they are often unable to express themselves due to their lack of foreign language 
competence (ibid.). Lazar (1994: 116) argues that in order to expand the students’ vocabulary 
and grammar knowledge, students need to understand that language does not consist only from 
individual words or sentences; “they need to expand their overall language awareness”.  
Furthermore, Bassnet and Grundy (1993: 9) argue that literature is the most useful for students 
at lower levels because as students become more advanced, literature becomes less useful.  
In addition, Lazar (1994: 122) explains that it is not always easy to find appropriate authentic 
literary texts that are simple enough to be used with elementary and lower intermediate students, 
but it is definitely not an impossible task. This difficulty can often be easily solved by using 
contemporary texts instead of the old ones. And even texts that are slightly more difficult can 
be adapted and used in the classroom. Some of the techniques that can be used to adapt the texts 
include cloze, multiple-choice, guessing the meaning from the context, and matching (ibid.: 
123). 
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Empirical Part 
In the empirical part of this MA thesis, I analyze some of the approved primary-school English 
textbooks for the 8th and 9th grades used in Slovenia. The textbooks for the 8th and 9th grades 
have been chosen due to the presumption that they will contain more literary texts than the 
textbooks for lower grades.  
Selecting literary texts that will be beneficial for the students can be a tiresome and extremely 
difficult task, therefore it is even more important that a textbook contains some wisely chosen 
literary texts. However, my first hypothesis is that most of the textbooks I closely analyze 
contain very few or no literary texts at all. The research method used here is quantitative, 
meaning that this is a page by page analysis of the selected textbooks. 
Literary texts used in textbooks can have different agendas. They can be used for teaching 
culture, language or for personal growth.  
I also analyze the literary texts found in the textbooks from this perspective. The research 
method used here is qualitative, meaning I look at how different texts are used in connection 
with the following exercises. As previously mentioned they can be used for cultural or language 
teaching or personal growth of the students. My second hypothesis is that the most of the texts 
found in the textbooks are used in connection with students’ language development. 
 
The literary texts included in the research are a novel, a play, a novella, a short story, a folk tale 
and a poem. Texts, such as songs or song lyrics have not been included as valid literary texts. 
In addition, all of the valid literary texts must have an author. For the purpose of this research, 
texts invented solely for the usage in a textbooks have not been analyzed as valid examples of 
literary texts. However, literary texts in a form of a summary or the ones that were shortened 
and/or simplified have been taken into account as valid literary text due to the fact that many 
authors of textbooks for this level of language knowledge simplify or shorten the literary texts, 
so students are able to cope with them even if they might be able to read the original version as 
well. My goal is not to analyze only authentic literary texts but all literary texts even if they are 
included in a shortened and/or simplified form. 
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1 Textbooks for the 8th grade of elementary school 
The following are some of the approved textbooks for the 8th grade of elementary school. 
1.1 Touchstone 8 
The textbook Touchstone 8 is written by Janez Skela (2005). Within its 207 pages, the textbook 
includes eight literary texts, among which are seven poems and one short story. 
The first two literary texts are I Bought My Mom an Apple by Kenn Nesbitt, and A Supermarket 
in California by Allen Ginsberg. Both texts are poems and are included in their original form. 
Following the poems are three tasks, all of them connected with vocabulary about food, so I 
can firmly say that the two poems are used for the expansion of students’ vocabulary. After 
every poem, there is a glossary for students as the two poems contain some rather difficult 
expressions.  
In Unit 2, there is a shortened and simplified version of Oscar Wilde’s short story The Happy 
Prince. The tasks before and after this short story include two discussions, location of certain 
places on the globe, and making a mind map. The story is used for the expansion of students’ 
language knowledge, which is clearly seen from the glossary, and from the discussion, where 
students have to use their already existing knowledge and transfer it into English. 
There is also one poem by France Prešeren, Krst pri Savici, included in the Slovene language. 
The textbook includes the last three stanzas, and the task is connected with the cultural aspects 
as France Prešeren is the most important Slovene poet as well as with the personal growth of 
Figure 1: Črtomir and Bogomila (Skela, 2005: 185 ) 
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students. This poem offers a wonderful opportunity for developing intracultural knowledge as 
students learn how to express themselves when talking about the greatest Slovene poet. This 
clearly shows that the poem does not aim to only strengthen their cultural awareness but also 
their linguistic knowledge because students can acquire the necessary vocabulary for expressing 
their thoughts about the poet and their culture. 
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1.2 Messages 3 
The textbook Messages 3 is written by Goodey, Goodey and Craven (2005). The textbook has 
127 pages. All in all, it contains only one literary text, called What has happened to LuLu? by 
Charles Causley.  
The poem is included under the Extra reading section. In the task following the poem, students 
have to interpret certain things, such as what has happened, who is the speaker, etc. Based on 
these questions it is really difficult to determine whether this poem is used as a language, 
cultural or personal growth model. In my opinion, this text is used for the purpose of teaching 
literature itself, and for developing reading comprehension of poetry, therefore for the 
development of language skills. 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2: What has happened to LuLu? (Goodey et al., 2005: 87) 
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1.3 Itchy Feet 2 
Itchy feet 2 is a textbook written by Irena Škulj et. al. It has 168 pages.  
The textbook does not contain any literary texts. 
1.4 Project Explore 3 
The textbook Project Explore 3, written by Sylvia Wheeldon and Paul Shipton (2019), spreads 
through 87 pages. However, it contains only one literary text.  
The only literary text included in the textbook is an adaptation of the short story  
The She-Wolf by Saki. The story is used in connection with the language model, as the tasks are 
focused on grammar which can be seen from the picture below.  
 
  
Figure 3: The She-Wolf (Wheeldon and Shipton, 2019: 74) 
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1.5 Project 3, First edition 
The textbook Project 3, written by Tom Hutchinson, and published in 2000 does not contain a 
single literary text.  
1.6 Project 3, Third edition 
In comparison with the edition from the year 2000, this edition of the textbook Project 3 (2008) 
by Tom Hutchinson does contain one literary text. The literary text in the textbook is an English 
folk tale The Tailor of Swaffham.  
The text is used to develop reading comprehension. Students have to put the pictures in the right 
order, and then answer some questions about the text. I can argue that the text is used to develop 
the language skills of the students as well as their knowledge about the English culture as the 
literary text is an English folk tale. Even though usually language and cultural models combined 
mean that the personal growth model is present as well I can argue that in this case this simply 
is not true. All the tasks are focused on reading comprehension, vocabulary and grammar, and 
there are no tasks that would require students to express their own opinion or encourage them 
to be more than just passive readers. 
  
Figure 5: The tailor of Shaftman (Hutchinson, 2008: 48) 
Figure 4: The tailor of Shaftman (Hutchinson, 
2008: 49) 
26 
1. 7 New Challenges 2 
The textbook New Challenges 2 is written by Michel Harris, David Mower, Anna Sikorzyńska, 
and Lindsay White. All in all, the textbook encompasses 112 pages. Among those 112 pages, 
there are two literary texts. 
The first literary text is an adaptation of the Greek myth Theseus and the Minotaur. It is divided 
into three parts, and each part has its own task. In the first task students have to match the 
pictures with the paragraphs, in the second task they have to find their way out of the labyrinth 
and spell a word, and in the third task they have to put the parts of the story in the correct order. 
These tasks are designed to improve students’ reading comprehension, meaning their language 
knowledge.  
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Figure 6: Theseus and the Minotaur (Harris et al., 2012: 98) 
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Figure 7: Theseus and the Minotaur (Harris et al., 2012: 99) 
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The second literary text in this textbook is an adaptation of Jules Verne’s novel Twenty 
Thousand Leagues Under the Sea. There are three tasks connected with this text. In the first 
task students have to put the paragraphs in the right order, in the second task they have to get 
some information from the text, and in the third task they have to find two geographical 
mistakes in the story.  The three tasks develop the students’ reading comprehension or language 
knowledge. They do not put any focus on the cultural or the personal growth model. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 8: Thousand Leagues Under the Sea (Harris et al., 2012: 102) 
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Figure 9: Thousand Leagues Under the Sea (Harris et al., 2012: 103) 
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2 Textbooks for the 9th grade of elementary school 
The following are some of the approved textbooks for the 9th grade of primary school. 
2.1 Touchstone 9 
The textbook Touchstone 9, written by Janez Skela (2006), has 226 pages and contains 14 
literary texts. Among those are 13 poems and one folk tale. 11 poems are included in their 
original form, one is abridged and one has an adapted title. The folk tale is also included in its 
original form. An interesting thing to point out is that this folk tale is of Slovenian origin and is 
indeed included in the textbook in its original language. The main aim of including this 
Slovenian tale in the textbook is for students to write if sentences, which is a clear sign that this 
folk tale is used for language teaching. By including the folk tale in the Slovenian language and 
by asking students to form sentences based on the tale, students are forced to come up with their 
own solutions of forming completely new sentences and using the vocabulary they have 
acquired throughout the years of studying English. However, the exercise does help the students 
by providing some key words for the formation of if sentences. I can firmly argue that the main 
focus of this text is the language development. 
  
Figure 10 Bedin in Bedina (Skela, 2006: 56)  
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Figure 11 Bedin in Bedina (Skela, 2006: 56) 
The textbook includes the poem Jimmy Jet and his TV Set which is used for the development 
of the language skills as well as for personal growth. The first exercise focuses on the 
vocabulary, and the second exercise is a discussion, where students think about what they have 
read and focus their thoughts on the poem and how loneliness makes them and others feel. This 
means that the exercise is focused on the language model as well as on the personal growth 
model. As mentioned in the chapter How to use literature in a classroom, the personal growth 
model is a combination of both language and cultural models. Therefore, I can claim that a part 
of the exercise is focused on the language-based model and the other part on the cultural model. 
The language-based model is quite clearly recognizable from the vocabulary exercises, and the 
cultural model can be seen from the questions such as “What causes people to feel lonely?”, 
which is a reflection of today’s society in which we can find more and more lonely and 
depressed people every day. The poem actually encourages students to think about the pressing 
problems of today’s world and its culture, and find the right vocabulary to clearly express their 
thoughts. 
 
Interestingly, some of the texts used in the textbook are used mainly for  
personal growth of the students. There are no extra exercises focusing on the language itself, 
and the main aim is to get students thinking about some pressing issues. This means the students 
are encouraged to think and express their opinions about the issues using English, and by doing 
that developing their language knowledge as well as their cultural awareness.  
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For example, the two poems on page 52 are there solely for the purpose of reading them. There 
are no further activities following the poems, and students are required only to read them. 
However, the fact that the two poems are written in English and Slovene, can mean the author 
wants the students to compare both poems, and focus on the vocabulary and maybe translate 
them in their mind. By translating the poems and forming their own opinions about the poems 
in English the students can develop their language knowledge.  
 
Figure 12: Jimmy Jet and His TV Set (Skela, 2006: 137) 
34 
 
Figure 13: No Difference (Skela, 2006: 137) 
Another example of a text used for personal growth is the poem A Bloody Fairytale. The 
exercises following the poem focus on the students’ perception of the text as well as on their 
comprehension which indicates the poem is used to develop reading comprehension or in other 
words their language competence. In addition, the poem is also included with the aim to develop 
students’ cultural awareness. And as mentioned in chapter 4, the combination of the language-
based model and the cultural model means the poem also focuses on the personal growth of the 
students. By exposing students to such important historical poem, they develop their cultural 
and language knowledge and grow personally. They become aware about the history of their 
nation, and are encouraged to express themselves about their own opinions. By encouraging 
students to talk about the poem, they will do so more easily when presenting the history of their 
country to other people around the world. 
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Figure 14: Bloody Fairytale (Skela, 2006: 177) 
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2.2 Project 5, Fourth edition 
The textbook Project 5, written by Tom Hutchinson (2014), includes seven literary texts 
amongst which are a play, a novel, a novella, a folk tale and three short stories. The included 
novel is a shortened and adapted version of Christmas Carol written by Charles Dickens. The 
play, Romeo and Juliet by William Shakespeare, is a summary of the play. The novella, A Pearl, 
written by John Steinbeck, is adapted for young readers.  As it was pointed out, this textbook 
includes three short stories. The first one is South for the Winter, One Way Ticket Short Stories 
by Jennifer Bassett, and it presents an adapted extract of the story. The second one is The 
Mermaid, a short story by an unknown author. The textbook does not state whether the story is 
adapted or not, but I can claim that it is as we all know the original story about the mermaid. 
There is also another short story Sally’s phone by Christine Lindop and a Tibetan folk tale The 
King Stands Up. 
All of the texts included in the textbook are mainly used to develop students’ language 
knowledge. However, Christmas Carol and Romeo and Juliet are included in the textbook with 
the purpose of expanding cultural awareness of the students by presenting two famous stories 
of the English culture. As mentioned in the theoretical part this means that consequently the 
two stories are also developing their personal growth.  
Even though all the texts are adapted, they are still considered valid literary texts.  
2.3 Project 5, Third edition 
The third edition of the textbook Project 5, by Tom Hutchinson (2009), includes two literary 
texts, among which is Christmas Carol by Charles Dickens, and the play Romeo and Juliet by 
William Shakespeare. The other two texts, however, are not really literary texts but are written 
for the purpose of this textbook. The author is not stated and there is no information about their 
origin. The first text is called Be careful what you wish for, and the second one is a play Murder 
at the theatre.  
The novel Christmas Carol is used for developing language skills, to be more exact to develop 
reading skills of the students. The exercises connected with the text focus mainly on reading 
comprehension. However, there are certain signs that the text is aimed at developing cultural 
awareness as well, and consequently the students’ personal growth. Before the text is some 
information about its history. And in the exercises the students are asked to explain the moral 
of the story, which hits at the fact that the text can be used for personal growth as well. I can 
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say that this text is used for developing language skills, cultural awareness and for personal 
growth of students. 
All of the other texts are used for developing language skills which can be seen from the tasks 
in the pictures (see appendix).  
All in all, there are two literary texts included in the textbook. 
I must point out that both literary texts are adapted, shortened or abridged, and none are kept in 
their original form.  
2.4 Project Explore 4 
This textbook, written by Paul Kelly and Paul Shipton, does not contain any literary texts. 
2.5 Messages 4 
In the textbook Messages 4 by Goodey, Goodey, and Levy (2006) there are only two literary 
texts. One of them is included in its original form, and one is adapted. The text that is preserved 
in its original form is the poem Good Hope written by Benjamin Zephaniah. The play Romeo 
and Juliet by William Shakespeare is included in the form of a summary.  
The poem Good Hope is included in the textbook for personal growth of the students. It is not 
aimed at developing only language skills, but rather to develop discussions among students 
which is evident from the task. In my opinion, the development of reading skills is of secondary 
nature, and the main focus is the personal growth of the students as the tasks bluntly encourage 
discussions and sharing of opinions.  
 
 
 
 
 
 
 
 
Figure 15: Good hope (Goodey et al., 2006: 21) 
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The story about Romeo and Juliet is included in the textbook under the heading “Extra reading”. 
However, as has already been mentioned above, this is only a brief summary of the original 
play. The text is aimed at the development of language skills, mainly reading skills as well as 
cultural knowledge. The combination of both models consequently means the text also 
contributes to students’ personal growth. Students get acquainted with William Shakespeare, 
one of the greatest English writers, and with one of his most famous plays. Even though it is 
not an authentic text, it still brings other benefits of using literature in a classroom such as 
motivation, personal involvement, cultural and language enrichment. 
2.6 English Plus 3 
This textbook is written by Ben Wetz and Diana Pyne (2011) and it has 119 pages. The textbook 
English Plus 3 includes only one literary text.  
This is a simplified version of a short passage form the novella The Time Machine by H. G. 
Wells. All of the tasks in connection with the above mentioned work are based on the language 
model, and all the tasks are aimed at developing language skills. However, this literary work 
can be very motivating for the students as they usually enjoy reading fictional works and talking 
about time travel. This text could be exploited in many other ways; all teachers have to do is to 
come up with some ideas to use it in their classroom. It can be anything, from discussions about 
the future, writing essays, developing oral skills, etc. Even though the exercises in the textbook 
are connected with language model, the literary text itself could easily be used in connection 
with the other two models as well.  
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Figure 16: The Time Machine (Wetz and Pyne, 2011: 102) 
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Result analysis 
I have taken a close look at seven textbooks for the 8th grade of primary school, and six 
textbooks for the 9th grade.  
Among the textbooks for the 8th grade of primary school, I have taken a closer look at the 
following textbooks: Touchstone 8, Messages 3, Itchy Feet 2, Project Explore 3, Project 3 Third 
Edition, Project 3, and New Challenges 2. 
Touchstone 8 contains eight literary texts. Seven of them are poems, and one is a short story. 
Six poems are included in their original and non-simplified form, and one is included in a 
shorter form. This poem is called Krst pri Savici by France Prešeren and is interestingly 
included in the Slovene language. The short story is included in a shortened and simplified 
version. 
Most of the literary texts in this textbook are included with the aim to develop students’ 
language knowledge. The poem Krst pri Savici which is included with the purpose to expand 
students’ cultural knowledge about the most important Slovene poet, France Peršeren, and for 
their personal growth, and the poem Life by Mother Theresa which aims to develop students’ 
language knowledge as well as to aid in their personal growth.  
Messages 3 contains one literary text, which is a poem focused on the development of reading 
comprehension and language skills. 
The third edition of the textbook Project 3, which was first published in 2008, contains one 
literary text, which is small progress compared to the first edition. The literary text is a folk 
tale. The text aims to broaden students’ cultural as well as language knowledge. 
Among the analyzed textbooks there were two that do not contain a single literary text. The two 
textbooks are Itchy Feet 2 and Project 3 First edition. 
Amongst the textbooks for the 8th grade of primary school the textbook Touchstone 8 includes 
by far the greatest number of literary texts. It contains eight texts meanwhile other textbooks 
contain two literary texts at the most. The textbook New Challenges 2 includes two literary 
texts, Messages 3, Project Explore 3 and Project 3, Third Edition contain one literary text each, 
and the textbooks Itchy Feet 2 and Project 3 do not contain any literary texts at all. 
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The chart below clearly shows that the textbook with the highest percentage of literary texts is 
Touchstone 8, followed by New Challenges 2. Messages 3, Project Explore 3, Project 3, Third 
Edition contain one literary text each, and this is equal to 8% of all the text found in the 
textbooks for the 8th grade of elementary school. 
 
 
Chart 1: The literary texts in textbooks for the 8th grade of elementary school 
 On the next page is the overview of all of the literary texts found in the textbooks for the 8th 
grade of elementary school.  
 
 
 
 
61%
8%
8%
8%
15%
Literary texts in textbooks the for 8th grade
Touchstone 8 Messages 3 Itchy Feet 2 Project Explore 3
Project 3 Project 3, Third Edition New Challenges 2
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Overview of literary texts for the 8th grade 
 
Unit/page Author Original title 
/ Published 
A while-
reading 
activity 
Textbook 
material 
Genre Model 
Touchstone 8  
UNIT 1, pp 
51 
Kenn Nesbitt I Bought My 
Mom an Apple 
/ Whole text. A poem Language 
model 
UNIT 1, pp 
52 
Allen 
Ginsberg 
A Supermarket 
in California 
/ Whole text. A poem Language 
model 
UNIT 2, pp 
97 
Oscar Wilde The Happy 
Prince 
Read the 
story. 
Shortened and 
simplified 
version. 
A short 
story 
Language 
model 
UNIT 3, pp 
144 
Ivan Minatti, 
translated by 
Alasdair 
MacKinnon 
Nekoga moraš 
imeti rad / You 
must love 
somebody 
Compare the 
Slovene and 
English 
version of the 
poem. Listen 
and read. 
Whole text. A poem Language 
model 
UNIT 3, pp 
145 
Jane Crebbin Finding a 
friend 
Read the 
poem, and 
write your 
own poem. 
Whole text. A poem Language 
model 
UNIT 3, pp 
145 
William 
Carlos 
Williams 
This Is Just to 
Say 
Read the 
poem, and 
write your 
own poem. 
Whole text. A poem Language 
model 
UNIT 4, pp 
185 
France 
Prešeren 
Krst pri Savici Read  the 
poem. 
Shortened 
version. 
A poem Cultural 
model, 
personal 
growth 
model 
UNIT 4, pp 
194 
Mother 
Thesesa 
Life Read and 
listen. 
Whole text. A poem Language 
model, 
personal 
growth 
model 
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Itchy Feet 2  
Messages 3  
UNIT 8, pp 
87 
Charles 
Causley 
What has 
happened to 
Lulu? 
Read the 
poem and 
Answer the 
questions. 
Whole text. A poem Language 
model 
Project Explore 3  
UNIT 6, pp 
74 
Saki The She-Wolf Look at the 
pictures, 
predict what 
happens, read 
the story. 
Adapted 
version. 
A short 
story 
Language 
model, 
personal 
growth 
model 
Project 3  
Project 3, Third Edition  
UNIT 4, pp 
48 
English  
folk tale 
The tailor of 
Swaffham 
Read and 
listen, put the 
pictures in the 
correct order. 
Adapted 
version. 
A folk 
tale 
Language 
model, 
cultural 
model 
New Challenges 2  
Module 8, 
pp 98–99 
Greek myth Theseus and 
the Minotaur 
Match the 
pictures with 
the paragraph, 
put the parts 
in the correct 
order. 
Adapted 
version. 
A Greek 
myth 
Language 
model 
Module 8, 
102–103 
Jules Verne Twenty 
Thousand 
Leagues Under 
the Sea 
Order the 
paragraphs, 
and find some 
information. 
Adapted 
version. 
A novel Language 
model 
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The chart below shows the percentage of each model in all the textbooks combined. In each 
task there can be present more than one model. It is clear that the most tasks from the selected 
textbooks for 8th grade are focused on the language. 70% of all the tasks are aimed at the 
development of language knowledge, followed by the personal growth model (18%), and lastly 
by cultural model (12%).  
 
 
 
 
  
Language based 
model
70%
Cultural model
12%
Personal growth 
model
18%
8th grade
Language based model Cultural model Personal growth model
Chart 2: Tasks in conncection with the three models (8th grade) 
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Among the analyzed textbooks for the 9th grade were Touchstone 9, Project 5 Third and Fourth 
Edition, Messages 4, Project Explore 4 and English Plus 3. 
Touchstone 9 contains 14 literary texts, including 13 poems and one folk tale. 13 out of 14 
literary texts are included in a non-adapted version, meaning that the whole text is kept in its 
original form.  
Project 5, Fourth edition includes eight literary texts. Seven out of eight literary texts are 
adapted and/or shortened. The only literary text left intact is the Tibetan folk tale The King 
Stands Up.  
All of the texts are included with the purpose to develop language skills, however, three of them 
are also included with the purpose of personal growth of the students. 
Project 5, Third edition contains two literary texts. Both texts are adapted. 
Project Explore 4 does not contain any literary texts at all. 
The textbook Messages 4 contains two literary texts – one poem and one play. The poem is 
kept in its original form and is used to develop students’ language skills as well as for their 
personal growth. The adapted version of the play Romeo and Juliet is used for the development 
of the language skills as well, and in addition, it has the function of expanding students’ 
knowledge about the target culture, more precisely about the most important English playwright 
William Shakespeare. Consequently, this also means the literary text is also there for the 
personal growth of the students which is explained in chapter 4.4 How to use literature in a 
classroom. 
The textbook English Plus includes only one literary text. This literary text is a simplified 
version of a novella written by H. G. Wells, and is used to develop language knowledge as all 
the pre and after activities are connected with grammar.  
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The chart shows that the greatest percentage of literary texts was found in Touchstone 9, 52%, 
and Project 5, Fourth edition, 30 %. Textbooks Project 5, Third edition, and Messages 4 contain 
7% of all texts, and the textbook with the lowest percentage of literary texts is English Plus 3, 
4%. 
On the next page is the overview of all of the literary texts found in the textbooks for the 9th 
grade of elementary school.  
 
  
52%
30%
7%
7%
4%
Literary texts in textbooks for the 9th grade
Touchstone 9 Project 5, Fourh edition Project 5, Third edition Project Explore 4 Messages 4 English Plus 3
Chart 3: The literary texts in textbooks for the 9th grade of elementary school 
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Overview of literary texts for the 9th grade 
 
Unit/page Author Original 
title / 
Published 
A while-
reading 
activity 
Textbook 
material 
Genre Model 
Touchstone 9  
UNIT 1, pp 51 Langston 
Hughes 
As I Grew 
Older 
Read the poem 
as you listen 
to the 
recording. 
Whole text. A poem Language model 
UNIT 1, pp 52 Shel 
Silverstein 
No 
Difference 
Reading alone. Whole text. A poem Language model, 
personal growth model 
UNIT 1, pp 52 Bebe, Mlaidna Drugačna? Reading alone. Whole text.. A poem Language model, 
personal growth model 
UNIT 2, pp 56 Slovenska 
ljudska 
Bedin in 
Bedina 
Make if 
clauses. 
Whole text. A folk 
tale 
Language model 
UNIT 2, pp 94 Shel 
Silverstein 
Whatif Read as you 
listen to the 
recording. 
Whole text. A poem Language model, 
personal growth model 
UNIT 2, pp 94 Christina 
Rossetti 
Boatman Reading alone. Whole text, 
adapted title 
(original Ferry 
me across the 
water). 
A poem Personal growth model 
UNIT 3, pp 137 Shel 
Silverstein 
Jimmy Jet 
and His TV 
Set 
Read as you 
listen. 
Whole text. A poem Language model, 
personal growth model 
UNIT 3, pp 137 Cindy Shores Prime Time Reading alone. Whole text. A poem Personal growth model 
UNIT 4, pp 173 William J. 
Bennett 
Boy Wanted 
(pp 31-32) 
Read the text. Whole text. A short 
story 
Language model, 
personal growth model 
UNIT 4, pp 177 Desanka 
Maksimovič , 
translation: 
Sarah 
O’Keeffe 
A Bloody 
Fairytale 
Read as you 
listen to the 
recording. 
Whole text. A poem Personal growth model, 
cultural model, language 
model 
UNIT 4, pp 179 Manuscript 
found in Old 
Desiderata Reading alone. Whole text. A poem Personal growth model 
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Saint Paul’s 
Church 
UNIT 5, pp 221 Arthur 
Seymour John 
Tessimond 
Where Read as you 
listen to the 
recording. 
Whole text. A poem Personal growth model 
UNIT 5, pp 223 Kajetan Kovič, 
translation: 
Alasdair 
MacKinnon 
Labrador Reading alone. Whole text. A poem Language model, 
personal growth model 
UNIT 5, pp 224 Samo Simčič, 
translation: 
Alan 
McConnell 
Duff 
Reke in čas 
(Rivers and 
Time) 
Reading alone. Whole text. A poem Language model, 
personal growth model 
Project 5, Fourth Edition  
UNIT 2, pp 26–27 Charles 
Dickens 
A Christmas 
Carol 
Read and 
listen, put the 
pictures in the 
correct order 
Shortened, 
adapted 
version. 
A novel Language model, 
personal growth model, 
cultural model 
UNIT 6, pp 75 William 
Shakespeare 
Romeo and 
Juliet 
Read and 
listen, Answer 
the questions. 
Abridged 
version, a 
summary. 
A play Language model, 
personal growth model, 
cultural model 
UNIT 1, pp 83 John Steinbeck The Pearl Read and 
listen. Find 
people in the 
pictures, put 
the pictures in 
the correct 
order. 
Adapted 
extract. 
A 
novella 
Language model, 
personal growth model 
UNIT 1, pp 82 Christine 
Lindop 
Sally’s phone Read and 
listen. Answer 
the questions. 
Adapted 
extract. 
A short 
story 
Language model 
UNIT 3, pp 84 A Tibetan folk 
tale 
The King 
Stands Up 
Read and 
listen. Correct 
the sentences. 
Tick the right 
answers. 
Whole tale. Folk tale Language model 
UNIT 4, pp 85 Oscar Wilde The Model 
Millionaire 
Read and 
listen. Find the 
people in the 
Adapted 
extract. 
A short 
story 
Language model 
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pictures, put 
the events in 
the correct 
order, find 
words and 
expressions. 
UNIT 5, pp 86 Jennifer 
Bassett 
South for the 
Winter, One 
Way Ticket 
Short Stories 
Read and 
listen. Answer 
the questions. 
Adapted 
extract. 
A short 
story 
Language model 
UNIT 6, pp 87 A folk tale The Mermaid Read and 
listen. Answer 
the questions. 
Adapted 
version. 
A short 
story 
Language model 
Project 5, Third Edition 
UNIT 1, pp 14-15 Charles 
Dickens 
A Christmas 
Carol 
Read and 
listen, put the 
pictures in the 
correct order. 
Shortened, 
adapted 
version. 
A novel Language model, 
personal growth model, 
cultural model 
UNIT 6, pp 74-75 William 
Shakespeare 
Romeo and 
Juliet 
Read and 
listen, Answer 
the questions. 
Abridged 
version, a 
summary. 
A play Language model, 
personal growth model, 
cultural model 
Messages 4  
UNTI 2, pp 21 Benjamin 
Zephaniah 
Good hope Read the 
poem. 
Whole text. A poem Language model, 
personal growth model 
UNIT 9, pp 101 William 
Shakespeare 
Romeo and 
Juliet 
Read the 
story. 
Adapted 
version, a 
summary. 
A play Language model, 
personal growth model, 
cultural model 
English Plus 3  
Curriculum Extra, pp 
102 
H. G. Wells The Time 
Machine 
Read and 
listen.  
Simplified 
version. 
A 
novella 
Language model 
Project Explore 4  
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The chart shows that the majority of the tasks for the 9th grade focus on language development 
of the students. All in all, 48% of the tasks are connected with the language model, 40% with 
the personal growth model and 12% with the cultural model. I must add that each task can be 
associated with more than one model, which is clearly shown in the chart on the previous pages. 
 
 
 
 
 
 
 
 
 
This means that my second hypothesis is also confirmed as most of the tasks for the 8th as well 
as the 9th grade indeed focus on the development of language knowledge. Interestingly, in 
comparison with the textbook for the 8th grade there are more tasks connected with personal 
growth model in the textbooks for the 9th grade. In my opinion, this is because of the students’ 
language level as they may be more capable to freely express themselves and form their own 
opinions.  
Chart 4: Tasks in conncection with the three models (9th grade) 
48%
12%
40%
9th grade
Language based model Cultural model Personal growth model
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Conclusion 
In the theoretical part of this MA thesis, I have talked about what literature is, how it was used 
in language teaching in different historical periods and the approaches that were developed for 
language teaching.  
Many studies have shown immense benefits of using literature in language teaching. It is 
motivating for students, it offers the possibility of using authentic material, it offers an insight 
into the target culture, provides a great way for language enrichment, and it personally engages 
the students. 
While the benefits of using literature are many, it is important to know why exactly the teacher 
uses literary works in his or her classroom. The teacher can use literary texts in order to teach 
appropriate literary strategies, to raise moral and ethical concerns, to establish a connection 
between the students and the literary work, encourage students to search for meaning, elicit 
emotional responses, generate discussion and critical thinking, get students enthusiastic about 
reading. 
The research in the empirical part of the thesis confirmed the two hypotheses; the first that the 
analyzed textbooks would contain a few if any literary texts at all, and the second that the most 
literary texts included in textbooks would be used as a way of teaching the language. 
Another observation I want to share is connected with the authenticity of literary texts. Even 
though authenticity is conceded as a beneficial factor when using literature in a classroom, 
numerous literary texts found in the analyzed textbooks were not authentic, meaning they were 
adapted in some way. In the chapter Benefits of using literature in a language classroom, the 
authenticity of material is an important point, however, in my opinion even if the materials are 
not completely authentic and are adapted, simplified and/or shortened so they are appropriate 
for the students’ language knowledge, literary texts still bring all the other benefits in the 
classroom such as motivation, language and cultural enrichment, and personal involvement. 
There has been a revival of literary texts in language teaching in recent years, and the situation 
has improved a little bit as some of the textbooks do contain literary texts. In addition, it is quite 
possible that in the following years there will be even more literary texts included in textbooks. 
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Appendix 
 
All scans of literary texts found in the analyzed textbooks are available in the printed version. 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Izjava o avtorstvu 
Izjavljam, da je magistrsko delo v celoti moje avtorsko delo ter da so uporabljeni viri in 
literatura v skladu z mednarodnimi standardi in veljavno zakonodajo. 
Izjavljam, da je besedilo magistrskega dela v tiskani in elektronski obliki istovetno, in 
dovoljujem njegovo objavo na fakultetnih elektronskih straneh. 
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